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ABS-TRACT
Peer Education and Its Effects on the Beliefs of Rape Myths
by
Allison Manner
Dr. Lisa Rapp-Paglicci, Examination Committee Chair 
Professor of Social Work 
University of Nevada, Las Vegas
Research has found that there is a relationship between men’s acceptance o f rape 
myths and violence against women (Malamuth, 1989). These stereotypical ideas about 
rape, rape victims, and rapists, perpetuate rape. Peer education may play a beneficial part 
in teaching students about rape, and is the primary focus o f this smdy. The hypothesis o f 
this study was that the rape myth prevention intervention would reduce the beliefs in 
myths about rape. The intervention, or informative lecture that was given to the 
experimental group was a derivative o f material geared tov/ards high school students. In 
summary, this research study succeeded to statistically indicate that the intervention had 
an affect on the beliefs of rape myths. Further, the research study indicated statistically 
that female participants held weaker rape-supportive attitudes before and after any 
intervention. Although the intervention deemed significance, further research is 
necessary to reevaluate whether peer education interventions are effective for reducing 
rape myths and subsequent rape.
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CHAPTER 1 
INTRODUCTION
According to the National Victim Center and Crime Victims Research and 
Treatment Center (1992) one out of every eight adult women- has been a victim of 
forcible rape. The United States Department o f Justice reports that during a sixth month 
period, 432,700 women were victims of rape, attempted rape, or sexual assault 
nationwide- a figure that computes to 99 women every hour (Maguire & Pasture, 1995). 
Research has shown that 15 percent o f  college women have had an experience since age 
14 that met the legal definition o f rape (Koss, 1992). Reports also say that 24 percent to 
50 percent o f women have or will be the victim of sexual assault during their lives (Feltey, 
Ainslie, & Geib, 1991).
Baier, Rosenzweig, and Whipple (1991) revealed that 12 percent of the female 
college students they surveyed reported that they had been victims o f rape, and 19 percent 
indicated that they were victims of attempted rape. Thirty- four percent of the male 
participants questioned at a small liberal arts college for a study reported by Osland, Fitch, 
and Willis admitted some proclivity to rape or to force sex (1996).
It is said in an estimate by Warshaw (1988), that the risk of rape is four times higher 
for women age 16 to 24. According to Lanuer & Elliot (1998) date rape is most prevalent 
and common among college students. In fact, according to numerous studies, college 
women are particularly at risk for sexual violence (Black, Weisz, Coats, & Patterson, 
2000). In a study by Malamuth (1983) regarding attitudes towards women, 30 percent of 
college men interviewed said that they would rape a woman if they could be assured that 
they would never be caught. Koss, Koss, & Woodruf (1990) stated that woman are raped
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2more frequently by acquaintances and intimate lovers than by strangers. Warshaw (1988) 
found that 85 percent to 90 percent o f college women who have been sexually assaulted, 
was by a person known to them, and at least 50 percent of the attacks happen on a date. 
Based on current research, college students appear to be at higher risk than the general 
population for rape (Anspaugh & Ezell, 1990). These results help demonstrate that rape 
is a pervasive social problem in need of attention, particularly on the college campus.
The consequences o f rape are numerous, as explained by Gilliland and James (1997). 
Victims of rape may need medical consultation, advice or treatment. Due to physical 
trauma, the victim may experience soreness, pain, loss of appetite, nausea, etc. Because 
sexual assault is a stressor, it may create too much stress in the workplace, prohibiting the 
victim from going to work. Rape is a humiliating and degrading act, which can cause, for 
example, low self-esteem and the difficulty of resuming sexual relations. Victims of rape 
are susceptible to and may exhibit mood swings, nightmares, flashbacks, phobias, denial, 
disbelief, and other unusual effects. Victims sometimes blame themselves and feel guilty 
about the incident and because the crime of rape is about loss o f control and power o f the 
victim, some may feel depressed and ultimately suicidal. Other effects of a sexual attack 
may include, but are not limited to, unwanted pregnancy and AIDS, or other sexually 
transmitted diseases.
Many times, victims of rape are blamed for the attack because of beliefs in rape 
myths. Consequentially, research has found that there is a relationship between men’s 
acceptance o f rape myths and violence against women (Malamuth, 1989). The belief in 
rape myths could also be a way for the rapist to justify his actions to himself, and to others 
(Proto-Campise et al., 1998).
There are many myths about rape that are categorized under different headings 
(Burt, 1980 & Field, 1978). The first category, “Stranger Myths”, consists o f  statements 
such as: “rapists are strangers who lurk in dark alleys waiting to attack,” “most victims o f 
rape do not know their attacker,” and “you cannot be raped by someone who you do not
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3know.” “Victim Blaming” myths include statements such as: “only young, attractive 
women, wearing seductive clothing are raped,” “some women provoke rape by their 
appearance or behavior,” “a woman is somewhat responsible for preventing being raped,” 
and, “it would do some women some good to get raped.”
Rape myths involving “False Reporting” include: “women frequently accuse men o f 
rape to get back at them,” “rape of a woman by a man she knows can be defined as 
woman who changed her mind afterward,” and “a report of a rape 2 days after the act has 
occurred is probably a false report.” “Sexual Motivation” myths are such statements as, 
“rapists are motivated by unfulfilled sexual desire.” Finally, “False Facts” are myths such 
as: “rape will never happen to me or to any woman that 1 am close to,” “nice women do 
not get raped,” “all rapists are mentally ill,” “some women desired to be raped,” “a woman 
is not raped unless she wanted to be in that situation,” “rape is not embarrassing or 
hiuniliating for women,” and, “the degree of a woman’s resistance should be the major 
factor in determining if a rape has occurred” (Burt, 1980 & Field, 1978).
In order to combat these and other rape myths, prevention and education programs 
must be implemented into educational settings. Research has shown that peer education 
has thrived, particularly on college campuses, for many reasons. First, adolescents rely on 
their peers as a main source o f information. Second, the topics usually presented by peer 
educators are generally sensitive, thus these topics are usually more effectively addressed 
by peers, and third, peer education is cheaper than traditional education (Noonan, 1993: 
Annis, 1983).
Statement o f Problem 
The misconceptions of rape are an important concern in the field o f social work. The 
perpetuation of rape myths is overwhelmingly detrimental to society as a whole as studies 
have shown that the belief in falsehoods about rape increases the instance of aggressive 
sexual behavior. These stereotypical ideas about rape, rape victims, and rapists.
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4perpetuate rape. Peer education may play a beneficial part in teaching students about 
rape, and is the primary focus o f this study.
Hypothesis
The hypothesis of this study is that the rape myth prevention intervention will reduce 
the beliefs in myths about rape. The purpose of the study is to test whether the 
intervention is an effective means in reducing the beliefs of rape myths in college students. 
This study also expects to provide reasonable indication that rape myth prevention should 
be implemented into college curriculum.
Research Questions
Will implementing a peer education-based intervention, about rape, sexual assault 
and rape myths, be effective in reducing the beliefs of those myths? Will the rape myth 
acceptance of men be higher than that of women? Will men, more than women, assume 
the belief of rape myths, even after intervention?
Significance of Study
The significance of this study is to identify peer education as an effective way to 
reduce acceptance of rape myths. If  successful, this intervention could be used by other 
educators to implement peer education as a means of reducing rape myths and rape.
Definition of Terms
Rape: to force another person to submit to sex acts, especially sexual intercourse; to 
seize, carry off by force rhttp://dictionarv.com~).
sexual intercourse with a woman by a man without her consent and chiefly by 
force or deception; unlawful sexual intercourse by force fhttp://www.m- 
w.com).
• the unlawful compelling o f a woman through physical force or duress to have 
sexual intercourse; any act o f sexual intercourse that is forced upon a person; 
an act of abuse; a violation; to seize by force; to force to have sexual 
intercourse (http://allwords.com).
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5Date rape: rape committed by someone known to the victim (http://www.m-w.com).
Rape mvths: “beliefs and situational definitions that excuse rape or define assaultive 
situations as something other than rape” (Boeringer, 1999).
• rape myths support the belief that victims somehow contribute to their own 
victimization and that the perpetrators are not responsible for their own actions 
(Johnson, Douglas, 1997).
• “Prejudicial, stereotypical, or false beliefs about rape, rape victims, and rapists” 
(Burt, 1980). (See Appendix A for rape myth examples).
Rape mvth acceptance: the acceptance of these myths
Sexual assault: sexual assault has been broadened to include forced sexual aggression or 
contact with or without penetration against a victim (Black, Weisz, Coats, & Patterson, 
2000).
Gender: the behavioral, cultural, or psychological traits typically associated with one sex 
(http://www.m-w.com).
• the condition of being male or female; one’s sex (http ://\\^vw. al 1 words .com). 
Victim: one that is acted on and usually adversely affected by a force or agent; 
one that is injured, destroyed, or sacrificed under any of various conditions; 
one that is subjected to oppression, hardship, or mistreatment 
(http://www.m-w.com).
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CHAPTER 2
LITERATURE REVIEW 
Peer Education
The powerful influence of peers on adolescent behavior has been acknowledged for 
many years (Sawyer et al, 1997). Many schools have attempted to increase awareness and 
decrease the pervasiveness of sexual assault through peer education programs. For 
example, a peer education program on male responsibility in decreasing sexual assault, 
focusing on high school students, showed a decrease in rape tolerant attitudes (Smith, 
2000).
Research has shown that peer education has thrived, particularly on college 
campuses, for many reasons. First, because adolescents rely on their peers as a main 
source of information; second, because the topics usually presented by peer educators are 
generally sensitive, these topics are usually more effectively addressed by peers; and third, 
peer education is cheaper than traditional education (Noonan, 1993; Ajuiis, 1983).
For example, in one study, athletes were chosen to be a part of the research because 
they were the most respected by other students and also in order to facilitate opermess.
This openness allowed the peer educators to speak freely and focus on myths and correct 
them (Katz, 1995).
Findings have shown that one-year voluntary participants in school- based volunteer- 
facilitated peer support groups helped to “alleviate adolescents’ emotional distress and 
behavioral problems. The low cost o f the program allows it to reach students who might 
otherwise not receive help” (Collins et al, 1998). A study has shown the effect of a peer 
presented play about sexual violence to provide evidence of modest improvements in
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7attitudes towards date rape compared with students not shown the play (Lanier et ai,
1998).
Peer education programs are structured like this: professionals, such as teachers or 
school counselors, train a group o f students to help other students by listening and 
providing information and referrals. The program may involve mediation, tutoring, cross­
age teaching, or other types o f youth leadership (Tanaka & Reid, 1997). As a peer 
educator, one has the opportunity to guide other peers in a positive direction. Older 
college students are potential role models for younger students (Forbes, 1998).
Edlestein and Gonyer (1993) stated that peer educators are extremely appreciated as 
change agents. It is argued that peer education is a more effective way to teach about 
sexual assault than by the more traditional teaching by professionals (Simon, 1993). 
Students are more likely to identify with peer educators than with professionals as they 
have access to the same resources and are of the same generation. Because of this, 
students are more likely to comprehend and recollect the information given to them by 
peers (Black, Weisz, Coats, Paterson, 2000).
Roughly, 1-in 25 rape victims ask for help (Sugarman & Hotaling, 1989). Those 
victims who do seek help, usually seek it from their friends (Stets & Pirog-Good, 1989). 
“The fact that victims turn to friends and not professionals for support suggests that peers 
might be a focus population for those developing models o f prevention” (Nightingale & 
Morrissette, 1993).
Male focused peer education programs that concentrate on the prevention of sexual 
assault have recently emerged (Smith, 2000). Research has shown that male focused 
programs do have a positive influence on views of rape myths and rape (Heppner, 
Humphrey, & Hillbrand-Gurm, 1995). For example, in a study done by Berkowitz (1994) 
on a college campus, a peer-administered program on sexual assault, geared toward a 
male audience, was successful in changing the attitudes o f men about gender roles 
concerning sexual assault. Another study found that 79 percent of the male college
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8students, who participated in a peer education program, responded by being less likely to 
use forceful sexual pressure in their lives, compared to a control group (Foubert & 
Marriott, 1997).
Programs
Because of the need to educate about rape and rape myths, an increasing number of 
rape awareness and prevention programs that have usually claimed success in confronting 
rape myth acceptance are being offered (Hinck & Thomas 1999). Further, “the majority 
o f rape education programs are successful in generating positive change in rape-supportive 
attitudes and behavior” (Lonsway, 1996).
For example, a study by Lee (1987) required undergraduate men to participate in a 
review of rape myths, victim empathy exercises, guided imagery, and open discussion. It 
was found that the participants’ attitudes toward rape did change: after the program, the 
men were less likely to accept rape myths.
The most common methods used for assessing rape attitudes are: presentations of 
rape vignettes, exposure to a variable (e.g. pornography) and a measurement o f the 
responses, educational workshops and intervention, and the administration of scales 
(Anderson et al., 1997).
Types o f Programs
Lanier and Elliot (1998) used a theatrical play as the intervention for their research 
study of rape attitudes. The sample was participants from an incoming freshman class at 
an elite private university (Elliot & Lanier, 1998). The participants were randomly 
assigned to an experimental or control group and each completed the pretest survey and 
saw a play (intervention or control play) and then responded to the post-test questiormaire 
directly after watching. All surveys and participant information was kept strictly 
confidential. The instrument used was the College Date Rape Attitude Survey (Elliot &
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9Lanier, 1998), which consisted of twenty items that measured attitude towards rape. The 
play was six scenes and was performed and presented by students who used the 1995 
Scruples script (Elliot & Lanier, 1998).
The researchers’ hypothesis was that the viewing o f the play would help reduce 
rape- tolerant attitudes and lessen the chance o f the students, who watched the Scruples 
play, from becoming rape victims or perpetrators (Elliot & Lanier, 1998). The 
intervention indicated to be effective for those who participated and there was a positive 
change in attitudes o f both sexes (Elliot & Lanier, 1998).
Rape Myth Programs and Links to Aggression
While the number o f rape awareness and prevention programs, classes, and lectures 
being offered are increasing, researchers have still found that the acceptance of rape myths 
exists, and that men tend to exhibit stronger acceptance of these myths than women 
(Hinck & Thomas, 1999). This is shown to be true before and after the attendance o f a 
peer education program (Boxley, Lawrence, & Gruchow, 1995).
Because the population that commits the majority o f these offenses is male (Poppen 
& Segal, 1988), it is crucial to change the attitudes of those who may be potential rapists, 
in order that the crime of rape may be prevented (Smith, 2000). In a sample o f 407 males, 
one in four males agreed with rape myth statements (Holcomb et al., 1991). Seventy-nine 
percent of the college males in Muehlenhard and Linton’s study (1987) replied that raping 
a woman is justifiable if the woman was perceived as being a tease (Hinck & Thomas,
1999). Foubert and Marriot (1997) and Earle (1996), have both indicated that peer 
educators that have focused on an all- male audience have been found to be very effective 
in rape prevention.
In a 1995 study done by Koss, Leonard, Beezly, and Oros, it was found that an 
individual’s tendency to rape was significantly related to the degree o f how strongly they 
felt about rape-supportive attitudes such as the acceptance of rape myths.
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Foubert (2000) researched the effects of a rape prevention program using fraternity 
men as samples. The hypothesis was that the participants who received the intervention 
disagreed more with rape myths than their pretest showed. Also, Foubert (2000) 
hypothesized that the post-tests would show that the participants would be less likely to 
rape, after the program.
Out o f twenty-three fraternities on the campus eight volunteered to participate.
They were divided in half, one half participating as the experimental group, the other as 
the control. Each group participated in the Burt Rape Myth Acceptance Scale (Burt,
1980) and the Sexual Experiences Survey (SES) (Koss, Gidycz, 1985), but only the 
experimental group received the intervention. The intervention was in the form of an 
hour-long program, presented by four male peer educators. The program was entitled 
“How to help a Sexual Assault Survivor: What Men Can Do” (Foubert, 2000). The 
intervention began with a review of rape definitions and featured a videotape, produced by 
the Seattle Police Department, that described a rape situation. Basic skills of how to 
respond to a woman recovering from rape were taught as well as ways to openly 
communicate in sexual encounters and to change societal norms that condone rape 
(Foubert, 2000). After the research was done both of the researcher’s hypotheses, that 
men would know how to respond to a victim of rape and that men would be less rape 
myth supportive were confirmed.
Boeringer (1999) studied the rape supportive attitudes of a sample o f 477 college 
males. The particular university was known for a large Greek life and was Division 1 in 
sports. The researcher compared the attitudes o f an experimental group which consisted 
of entirely athletes and fraternity members and the control group that contained neither.
The intervention, a survey derived from the Burt Rape Myth Acceptance Scale (1980), 
was given to both groups and then processed to compare the results of each group. The 
results indicated that fraternity members and athletes were more likely to have rape 
supportive attitudes than those men of the control group. Fraternity men were more likely
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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to believe in statements such as “women want to be forced into sex” and “women like to 
be physically ‘roughed up’” (Boeringer, 1999).
Boeringer (1999) also indicated that there was a larger difference between the 
athletes and the control group than the fraternity members and the control group. Athletes 
agreed with almost all of the rape myth statements and adversarial sexual belief 
statements. The researcher supports the assertion that there is a relationship between 
membership in fraternal or/and athletic organizations and rape supportive attitudes. The 
idea of being accepted by peers and peer pressure to be “one o f the guys” is also prevalent 
within these types of organizations, more so than in other settings (Boeringer, 1999).
Consequentially, research has found that there is a relationship between men’s 
acceptance o f  rape myths and violence against women (Malamuth, 1989). The belief in 
rape myths could also be a way for the rapist to justify his actions to himself, and to others 
(Proto-Campise et al., 1998).
Rape-supportive attitudes were examined, at a large Southeastern University using a 
sample of 477 college men. After comparing the scores of the sample and that o f a 
control group, it was found that the fraternity men were in stronger agreement with rape 
myths than the control group (Boeringer, 1999).
The belief in rape myths has also been linked to an individual’s definition of rape 
(Hinck & Thomas, 1999). The more a person accepts the myths as being true, the more 
limiting the definition of rape is (Burt, 1981). In fact research has indicated that there is a 
cormection between the acceptance of rape myths and the likelihood that a man will be 
sexually forceful (Briere & Malamuth, 1983). Hinck and Thomas (1991) state that males 
who are more sexually aggressive and males who accepted rape myths were less likely to 
perceive forceful situations as rape.
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Female Focused Programs 
Although many studies have focused on men, programs that have focused on 
increasing women’s awareness o f rape have been successful as well (Hanson & Gidycz, 
1993). For example, 224 college women were randomly picked and assigned to either a 
control or an experimental group. At the beginning o f  the academic term, all o f the 
women were assessed on their knowledge and history about sexual assault, victimization, 
and prevention. The experimental group only, participated in an intervention workshop 
about sexual assault. At the end o f the year, both groups were assessed and it was found 
that the experimental group showed an increased knowledge about the subject 
(Breitenbecher & Scarce, 1999).
Obviously, educating only women about rape prevention strategies would suggest it 
is the female’s responsibility to avoid being raped (Kershner, 1996, & Felty et al., 1991). 
That is why there has also been success in changing rape supportive attitudes from 
programs that are coeducational and focus on a mixed gendered audience (Bohmer & 
Parrot, 1993).
Factors Correlated to the Belief in Rape Myths 
According to Johnson, Kuck, and Shander (1997), factors such as race, sex, age, 
education, and attitude also contribute to belief in rape myths. Most research 
investigations have indicated that African Americans generally accept rape myths more 
than whites (Johnson et al., 1997; Lonsway & Fitzgerald, 1994). Many factors such as 
cultural, societal, religious traditions, and gender role expectations influence this racial 
difference (Johnson et al., 1997; Williams & Holmes, 1981).
Age is a factor that may influence the belief in rape myths. For example, a research 
study that focused on the rape myth acceptance of women between the ages o f 18- 85 
years old, found that the older women had a higher acceptance of rape myths than the 
younger (Kalra et al., 1998).
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Gilmartin- Zena (1987) also found a correlation between age and the beliefs o f rape 
myths. That study found that the older women who participated in the research were less 
likely to believe in rape myths than the younger participants. The findings in that 
particular study may have been biased because the age range of the participants was very 
limited (Kalra et al., 1998).
Rape Myth Scale
Beliefs in rape myths have been assessed using various scales. The first scale that 
took inventory attitudes towards rape was the Attitudes Toward Rape Scale, developed by 
Field (1978). This 32- item scale was divided into eight factors, including “(a) a woman’s 
responsibility for rape prevention, (b) the relation of sex to rape, (c) punishment for the 
rapist, (d) the role o f women precipitating rape, (e) perceived ‘normality’ of the rapist, (f) 
power motivation in rape, (g) the attractiveness of the victim after rape, and (h) expected 
behavior of a woman during rape” (Anderson, Cooper & Okamura, 1997). It is the 
second most widely cited rape myth scale. A Cronbach’s alpha was not reported for this 
scale, but the estimated internal consistency across the 8 items was .62.
Another example is the Burt Rape Myth Acceptance Scale (Burt, 1980). This scale 
measures the extent to which respondents endorse the belief of rape myths in 19 items 
rated on a 7-point Likert scale, such as “A woman who goes to the home or apartment of 
a man on their first date implies that she is willing to have sex” (Foubert &Marriott,
1997). Burt had hypothesized that a person’s background has an influence on that 
person’s acceptance o f rape myths (Anderson, Cooper & Okamura, 1997). In an analysis 
o f this scale by Briere, Malamuth, and Check in 1995, four factors o f Burt’s scale was 
found: disbelief of rape claims, the responsibility of the victim for the rape, rape reporting 
as manipulation, and the belief that only certain women get raped (Briere, Malamuth, & 
Check, 1995). The Burt Rape Myth Scale’s validity is supported by research showing that 
it correlates with sexual conservatism and acceptance of interpersonal violence (Burt,
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1980), and that men who report a higher likelihood of raping endorse more rape myths 
(Hamilton & Yee, 1990). The Burt Rape Myth Acceptance Scale is the most widely cited 
scale of it’s kind. Burt (1980) found the scale to be internally consistent with a 
Cronbach’s alpha equal to .88.
In 1981, Resick & Jackson created The Attribution of Rape Blame Scale. The four 
factors that made up this 20- item scale consisted of victim blame, societal values blame, 
assailant blame, and sociological status blame (Anderson, Cooper & Okamura, 1997). No 
reliability information was provided or this scale.
The Rape Attitudes Scale (Hall et al., 1986) includes some items from the Burt and 
Field scales. A sample from this scale is “if a guy/man has spent a lot of money on a date, 
he has the right to expect that the girl/woman will have sex with him” (Anderson, Cooper 
and Okamura, 1997). No internal consistency or reliability was provided for this scale by 
the authors.
Summary o f Literature 
Recent research focusing on rape prevention has used a man’s agreement with rape 
myths as a measure of his potential for raping a woman (Foubert & Marriott, 1997).
Beliefs in rape myths have been assessed using various scales such as the Attitudes 
Toward Rape Scale, developed by Field (1978) and the Burt Rape Myth Acceptance Scale 
(Burt, 1980). The powerful influence of peers on adolescent behavior has been 
acknowledged for many years (Sawyer et al, 1997). Many schools have attempted to 
increase awareness and decrease the pervasiveness of sexual assault through peer 
education programs. Because of the need to educate about rape and rape myths, an 
increasing number of rape awareness and prevention programs, that have usually claimed 
success in confronting rape myth acceptance, are being offered (Hinck & Thomas 1999). 
While the number o f rape awareness and prevention programs, classes, and lectures being 
offered are increasing, researchers have still found that the acceptance of rape myths
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exists, and that men tend to exhibit stronger acceptance of these myths than women 
(Hinck & Thomas, 1999). Although many studies have focused on men, programs that 
have focused on increasing women’s awareness o f  rape have been successful as well 
(Hanson & Gidycz, 1993). According to Johnson, Kuck, and Shander (1997), factors such 
as race, sex, age, education, and attitude also contribute to belief in rape myths.
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CHAPTER 3 
METHODOLOGY
The independent variables were the utilization of the Rape Myth Acceptance Survey, 
which is derived from the Burt Rape Myth Acceptance Scale (1980) and Field’s Attitudes 
Towards Rape Scale (1978), and a lecture on rape and sexual assault by a peer educator 
to a specific peer group. The dependent variable of the study is the result o f the group’s 
attitudes towards rape and rape myths, following the actual application o f the independent 
variables.
Design
The design o f this study was Pretest -Post-test Control Group Design. The survey, 
previously mentioned, is a self- administered questionnaire, given to samples of two 
undergraduate classes in the University o f Nevada, Las Vegas. One class served as the 
experimental group, who received the intervention, the other a control group, which did 
not receive an intervention.
Participants
Both experimental and control groups consisted of samples o f students from two 
different Introductory Criminology classes at an urban university. The pretest 
experimental sample consisted o f 26 females and 12 males. The average age o f the 
females was 22.0 and the average age o f the males was 22.1. The pretest control group 
consisted o f 23 females and 9 males with the average age being 25.5 and 26.5 respectively.
16
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Scale
In the questionnaire, the beliefs in 16 items were rated on a 7- point Likert scale. 
This makes the possible range o f scores on the scale 16 (strong disagreement with all rape 
myths) to 112 (strong agreement with all rape myths measured). The 7-points consist of:
1 = disagree strongly, 2 = disagree somewhat, 3 = disagree slightly, 4 = neutral, 5 = agree 
slightly, 6 = agree somewhat, and 7 = agree strongly (see Appendix A).
Procedure
The goal of the researcher was to select two groups that would possibly be 
demographically alike. The researcher selected two Introductory Criminology courses 
taught by two different professors. Therefore, repeat o f participants could not be possible. 
Students in the classes were asked to participate in the study after they were informed that 
their participation was anonymous, voluntary, and confidential. All students were assured 
that participation, one way or the other, would not affect their grade in the class in any 
way. All students, in both classes, voluntarily consented to participate.
The pretest survey was handed out to both groups, the first month of the spring 
semester. The class had 10 minutes to complete the survey. After the questionnaire was 
collected, an hour-long intervention about rape, awareness and prevention, rape myths, 
sexual assault, and stereotypes, was presented to only the experimental class. The control 
group received the survey but did not receive any intervention at all. The researcher, who 
has over 4 years experience giving the same type of informative programs, and is in the 
same age range of the students, and therefore, a peer, gave the presentation. The lecture 
was not only a direct speech, but was group oriented and involved participation from the 
class, such as role plays, answering questions and a discussion o f local resources. 
Afterwards, a handout of local and national resources was distributed. This same guide 
was handed out to the control group after the post-test was completed.
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The researcher came back to the same classrooms 5 weeks later and re- administered 
the same questionnaire (the post-test) to both the experimental and control classes. After 
the surveys were collected, each class had an opportunity to ask any questions to the 
researcher about the study, the content o f the questionnaire, or about the lecture 
previously given to them.
Informed Consent
Before the administration o f the questionnaire, the researcher handed out a consent 
form that explained the study and the process to each of the volunteers (see appendix B). 
The subjects were not required to fill out or participate in the survey, but they were asked 
to hand in a blank survey.
The consent form informed students that the questionnaire was confidential, save for 
gender, major, and age, and would be held securely, in a locked cabinet, in the office of 
the researcher's professor for three years. The consent form indicated that all 
participation was voluntary and did not affect the subject's grade in the class.
Participants were informed that the researcher was free to speak about the study, 
uncomfortable issues, and resources. The form also provided a phone number in order to 
contact the researcher and a phone number to contact the Office of Sponsored Programs 
at UNLV, for more information (see appendix B).
Intervention
The intervention, or informative lecture that was given to the experimental group is a 
derivative of a program geared towards high school students. The researcher was part of 
a program that used this intervention as a tool for preventing high school sexual violence 
and to promote rape myth awareness. There is no written research or data on this 
particular intervention, just personal accountability that it seemed effective and was used 
yearly in the specific program.
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In this specific study, the intervention began with an explanation o f why the research 
was being done and why the topic was prevalent. Considering that the group that received 
the intervention was a criminology class, the researcher explained that instead of speaking 
about the perpetrator of sexual violence and the legal consequences, the discussion would 
be based on the victim and those feelings and consequences.
A disclaimer was presented before the actual intervention started. It explained rape 
as a sensitive subject and that participation was entirely voluntary. The researcher also 
explained that the intervention will be presented in heterosexual terms, but that rape does 
exist in homosexual relationships. The intervention was also presented using gender 
stereotypes and the researcher informed the class that in no way does that deny the reality 
o f male rape victims.
Definitions o f legal terms, different types of rape, and sexual assault were provided. 
A copy o f the Nevada Revised Statutes was passed out and discussed. It included the 
legal definitions o f sexual assault and rape. Date, acquaintance, stranger, marital, and 
gang rape was discussed, with the main focus on date and acquaintance rape.
The class was asked the meaning o f consent and to define it before the “Hat Trick” 
demonstration. This demonstration is interactive and involved the presenter to take 
something away from one of the participants, such as a hat, without asking. The presenter 
then asked the class if  that student had given consent for the researcher to take the object. 
In this case, a pen was used. The lecturer then asked the student if she could have the 
pen, whispering to the student to say ‘no,” and then taking it anyway. The class was then 
asked again if that was consensual. Finally, the researcher asked the student for the pen 
and took it after the student responded yes. Again the class was asked if that was 
consensual. Each transaction was explained and consent was defined after the “Hat Trick” 
as well. The presenter then correlated consent with rape, control, power, force, and, 
sexual permission.
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After several statistics about rape, sexual assault, and violence against women were 
presented orally by the researcher, scenarios were presented to the class (see Appendix 
D). After the presenter read each one, questions were asked and the answers were 
discussed. The scenarios were based on sexual situations in which consent was not given 
or communication was questionable. The scenarios also acted as a segue into the topic of 
rape myths. The presenter discussed rape myths, their definition, examples o f them, and 
that all myths were falsehoods. The fact that rape myths were on the questionnaire was 
mentioned as well.
The next activity involved two students to participate in front o f the class. The 
students were asked to sit in desks back to back. Student A received an abstract drawing 
and Student B received a pencil. The object o f the activity was for Student A to give 
directions to Student B to draw what was on the paper. Student B could not see Student 
A or the paper and could only ask questions from Student A that required a “yes” or “no” 
response. After 2 minutes had passed, the drawings were compared. A discussion about 
communication followed and this segued into a presentation on information and statistics 
about drugs, alcohol, and how those factors can contribute to the incidence o f rape. The 
presenter then correlated the previous activity with communication and alcohol. The class 
was asked to think about how different the activity would be if both Student A and 
Student B were under the influence of drugs or alcohol. The point was made that the 
communication between those two students was difficult enough without alcohol, and a 
connection was made between drugs, alcohol, communication and rape.
Next, the effects and impacts o f sexual assault, such as insecurity, humiliation, self- 
respect, etc., and the feelings that go along with it were presented. The class was asked to 
participate by volunteering their ideas on the subject. The subjects o f perpetrators and 
their consequences and how to help a victim were mentioned as well.
Finally, prevention ideas were discussed interactively as well as a list o f resources 
(see Appendix E), followed by a forum for questions and answers and discussion.
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Outline of Intervention
(See Appendix C)
Ethical Considerations 
The fact that the researcher was doing the study as part of an MSW requirement was 
made known to the participants prior to handing out the survey. The purpose o f the study 
was explained to each group after the post-test to prevent bias. Because the subject of 
sex, rape, or any type o f sexual abuse, can be an extremely delicate and/or painful subject, 
the participants heard a disclaimer prior to the start of the lecture. It assured the students 
that, if anyone became uncomfortable with the content, they did not have to participate. 
They had the option to choose to turn in a survey that was not completed or even partially 
completed. Students were told several times that their participation in the survey, one way 
or another, would not affect their grade in any way. Finally, to assure complete 
anonymity, the class was not required to use their names, or divulge any personal 
experiences, while participating in the discussion.
The researcher was available to provide referrals to anyone who became upset after 
the discussion or for anyone whose issues were prompted by the lecture or questionnaire.
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CHAPTER 4 
RESULTS
Both experimental and control groups consisted o f samples of students from two 
different Introductory Criminology classes at an urban university. The pretest 
experimental sample consisted of 26 females and 12 males. The average age of the 
females was 22.0 and the average age of the males was 22.1. The pretest control group 
consisted of 23 females and 9 males with the average age being 25.5 and 26.5 respectively.
The hypothesis of this study was that the rape myth prevention intervention would 
reduce the beliefs in myths about rape in college student. An independent t-test was run 
on both the pre-questionnaire- experimental and pre-questionnaire -control groups and 
another independent t-test was run on post-questionnaire- experimental and the post- 
questionnaire-control groups. An independent t-test was run on the entire experimental 
and the entire control group as well (see Appendix F, Tables 3, 4, 5).
After computing the results, the mean score of the surveys of the experimental 
group, before the intervention was 37.9. The mean score o f the experimental group after 
the intervention was given was 33.3. The difference between these scores shows a 
statistically significant decrease, thus a decrease in rape myth belief (see Appendix F,
Table 5).
The mean score of the control group pretest was 40.4 while the control group mean 
score the second time the questionnaire was completed was 39.5. This shows a slight 
decrease of score without the intervention, while the experimental group showed a slightly 
higher decrease. Therefore, the hypothesis, that the rape myth intervention used would 
reduce rape myths was statistically supported.
22
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This is shown more clearly with the results of the independent t test that was run on 
the outcome o f the group scores o f the experimental and control group. The mean score 
o f the post-test for the experimental group overall was 36.1 while the mean score of the 
post-test for the control group was 38.8. This seems to show validity for the hypothesis 
that the intervention had an impact on the experimental group, but statistically, these 
numbers were not significant (see Appendix F, Table 6).
Gender
The mean score of the pretest questionnaires for females in the experimental group 
was 38.3 (see Appendix F, Table 7). The mean male score for this group was 37.2 (see 
Appendix F, Table 7). After the intervention, the female mean score on the post-test was 
30.4 while the male mean score was 41.3 (see Appendix F, Table 8). Statistically, the 
intervention had a significant effect on the females but not on the males. In fact, it seems 
that the males did not gain any insight from the intervention at all as their scores were 
higher after the intervention.
Females in the control group had a mean score of 34.6 on their pretest while the 
mean for the males was 42.3 (see Appendix F, Table 9). Females in the control group had 
a mean core of 38.2 on their post-test. The mean score for the males was 47.7 (see 
Appendix F, Table 10). Both genders showed an increase in beliefs. It can be assumed 
that the females would have benefitted from the intervention while the male scores would 
have increased regardless of the intervention (see Appendix F, Table 7,8). Also, each item 
from the survey was analyzed according to gender and nothing of significance was found.
Academic Major
Although the role of academic major was not a part of this study’s hypotheses, it 
was asked on the questionnaire. The frequency for major was not statistically analyzed, 
but the scores were processed and results were determined. The majors reported were 
numerous, but the main ones were criminology, communications, psychology, and
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undecided. The others, such as sociology, anthropology, education, and a few others, 
were not reported enough to warrant discussion.
In the experimental group, all o f the majors indicated a decrease in rape myth belief, 
except for the psychology majors. The combined mean score of the majors of the 
experimental group decreased from 37.7 before the intervention, to 31.4 after. The 
experimental undecided group mean scores went from 40.5 before the interv^ention, to 
29.3 after the post-test.
Ironically, in the control group, all o f the majors indicated an increase in rape myth 
belief, except for the psychology majors. The combined mean score of the control majors 
increased from 36.1 in the pretest to 40.4 after the post-test. The control undecided 
group went increased from a mean score of 37.8 to a post-test mean score o f 40.4. 
Although, in the case of majors, statistically the results are not significant, the intervention 
seems to have impacted the experimental group regardless of major. The control group, 
as in gender, increased in mean score, indicating a greater belief in rape myths than the 
experimental group.
In summary, this research study succeeded to statistically indicate that the 
intervention had am affect on the beliefs of rape myths. Further, the research indicated that 
female participants held statistically weaker rape-supportive attitudes before and after any 
intervention.
Limitations
There are several limitations to this study that warrant discussion. First, there was a 
limited time span in which the research could be done. Because of deadlines, there was 
only time for one intervention and two groups. Also, the limit on time prevented the 
researcher from being able to explore different classes and groups on the campus.
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campus. Due to limitations o f  choices of samples, two seemingly unbiased and 
homogeneous samples were picked out of convenience and time restraint purposes.
There were also uneven group sizes in the pretest as well as the post-test. The 
pretest experimental group consisted of 26 females and 12 males, with a total of 38 
participants. Due to attendance that day, the post-test experimental group consisted of 
only 19 females and 7 males, for a total of 26 participants. Therefore some data was 
missing that could have been significant in the results. The control group sample was 
more complete than the experimental as in the pre control group, there were 32 
participants (23 female 9 male), while in the post control group, there were 38 participants 
(29 female, 9 male). Another limitation was the input of data. Because the surveys were 
required to be completely anonymous and confidential, there was no way to match the 
pretest and post-test surv'eys with one another. These factors resulted in the inability to 
compare data using a paired t-test analysis.
Discussion
The results of the experimental group’s questionnaires indicate a decrease in the 
score after the post-test and the formal analysis showed those numbers as statistically 
significant. This information may support the original hypothesis of the intervention 
having a lessening effect on the beliefs o f rape myths.
The outcome of the control group’s pretest indicated an increase of rape myth 
beliefs compared to the control group’s pretest scores. Further, the overall experimental 
group’s average scores, which include the pretest and post-test results, were lower than 
the control group’s average score. This would seem to indicate a positive case for the 
hypothesis, and along with the statistical significance, the hypothesis may be validated.
It is interesting to note that the males of both groups did not seem to gain an>'thing 
from the intervention at all. In fact both male groups actually indicated higher rape myth
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acceptance after the post-test. Reasons for this occurrence may be involvement in Greek 
Life, athletic participation, and peer pressure.
Studies have shown that involvement in fraternities have lead to sexually aggressive 
behavior. This may be a reason for the males in the groups to have increased scores. The 
same research has been done for members o f athletic organizations, with the same results. 
Peer pressure also may have influenced these men to hold higher rape-supportive attitudes 
as the semester continued.
Another aspect of the intervention that deems worthy discussion is the audience that 
it was geared for. Could the lecture have been more relevant to a woman audience? The 
statistics and topic could have had a greater impact on the woman participants without the 
researcher realizing it.
The hypothesis that peer education would have an affect on the participants may 
have been shown. Because the intervention deemed statistical significance, there is 
indication that peer education was effective in this study.
There was a difference of the number o f participants in both the experimental group 
and the control group and between both group’s pretest and post-test, as well. In the 
pretest experimental group, there were 26 female and 12 men, while in the experimental 
post-test group, there were only 19 females and 7 males. Perhaps some of the participants 
were not present that day, however, it is possible that some of the students did not feel 
comfortable participating during the pretest, although no blank questionnaires were 
handed in. Because of the decline in the participants in both genders, chances are that the 
reason for that was simply absenteeism from school.
In the pretest control group, there were 23 female participants and 9 males. In the 
post-test control group, there was an increase in female students to 29 while the number 
o f male participants remained the same. The reason for the increase in female 
participation could be that the female students felt more comfortable with the subject 
matter than they did during the pretest. While that theory is plausible, chances are that the
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increase o f participants is due to the fact that that particular class was taking a midterm 
that day and attendance was simply greater than usual.
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CHAPTER 5
IMPLICATIONS FOR SOCIAL WORK
Prevention is a very critical part of Social Work practice. There is an expansive 
amount o f literature on the evaluation of rape prevention programs, but there is little proof 
o f effect. Although the outcome of this study supports the hypothesis, more needs to be 
done in designing rape prevention programs. Because the analysis suggested a higher 
acceptance of rape myths in males, perhaps male organizations, male athletes, and 
fraternity members should be targeted for long-term intervention and education.
Social workers must work together with other disciplines and create programs that 
will influence the attitudes o f its participants. In order for this to happen, it seems that 
Social workers may have to take the lead in this effort in order to be successful in making 
a change.
Studies have shown little research based upon theses types of interventions being 
effective long term. Interventions perhaps should not be a one-shot deal, but an ongoing 
educational process throughout the college curriculum and into adult life.
Not only is it the responsibility of Social workers, and other researchers, to find ways to 
prevent aggressive sexual behavior and beliefs, but also that of organizations and agencies. 
Agencies should hold preventative seminars and ongoing classes, about sexual assault, for 
their employees.
Socials workers should implement policies that require all colleges to provide 
education about rape and prevention. The education should be on going and count as an 
educational requirement. Studies and research should also be on going about this
28
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prevalent issue in order that rape education and prevention programs be perfected and 
utilized.
Future Research
Future research needs to be done in the way o f rape prevention among college 
students. The particular intervention used was originally geared towards high school 
students. The modifications were made in order for it to apply to the college population. 
Further studies involving this curriculum needs to be done in order to indicate its 
effectiveness.
Intervention studies with longer interventions may prove worthy as well. The 
curriculum in this study was a one-hour lecture; more lectures, programs, and workshops 
throughout the semester may be more effective. These booster sessions can help keep the 
information a regular part of the curriculum and help the information have long-term 
results.
In order to indicate long-term effects, longitudinal studies should be done. If a study 
was done with a freshman class, then a follow up can be done when those students are 
seniors. With participant permission, follow up studies can also be more long term, such 
as 10 years after the original intervention.
Although rape is a pervasive problem on college campuses, rape interventions can be 
incorporated into the curriculum of elementary, middle, and high school students. 
Prevention before the college years may prove worthy. Those specific interventions also 
need to be evaluated.
Conclusion
Rape is a pervasive and critical problem in society and particularly on college 
campuses. There has been support in the literature that rape myths perpetuate this social
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problem. Studies have suggested that peer education programs may be effective in 
reducing these myths.
A peer educated intervention program was delivered to college students to reduce 
beliefs about rape myths and to help indicate that rape myth prevention should be 
implemented into college curriculum. Analysis showed a statistically significant decrease 
in the rape myth beliefs of females in the experimental group; thus the hypothesis was 
supported.
However, social workers need to take the lead in developing and implementing 
future studies to improve preventive interventions and test their effectiveness. Policies 
also need to be developed to mandate education about rape on College Campuses as well 
as in high school and Middle schools. Until further attention and funding are devoted to 
this crucial social problem, rape will continue to devastate victims’ lives and be 
perpetuated in society.
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A ge:__
Gender: 
Major: _
1.Rapists are strangers who lurk in dark alleys waiting to attack.
1 2 3 4 5 6 7
Strongly Somewhat Disagree Neutral Agree Somewhat Strongly
Disagree Disagree Agree Agree
2. Women cannot be raped by someone who they know.
1 2  3 4 5
Strongly Somewhat Disagree Neutral Agree 
Disagree Disagree
6 7
Somewhat Strongly 
Agree Agree
3. Most rape victims are young, attractive women, wearing seductive clothes.
1 2  3 4 5
Strongly Somewhat Disagree Neutral Agree 
Disagree Disagree
6 7
Somewhat Strongly 
Agree Agree
4. Some women provoke rape by their appearance or behavior.
1 2 
Strongly Somewhat 
Disagree Disagree
3 4 5 6 7
Disagree Neutral Agree Somewhat Strongly
Agree Agree
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5. A woman is somewhat responsible for preventing being raped.
1 2 3 4 5 6 7
Strongly Somewhat Disagree Neutral Agree Somewhat Strongly 
Disagree Disagree Agree Agree
7. It would do some women some good to get raped.
1 2 3 4 5 6 7
Strongly Somewhat Disagree Neutral Agree Somewhat Strongly 
Disagree Disagree Agree Agree
8. Women frequently accuse men of rape to get back at them
1 2 3 4 5 6 7
Strongly Somewhat Disagree Neutral Agree Somewhat Strongly 
Disagree Disagree Agree Agree
9. Women who are raped by a man she knows were not really raped.
1 2 3 4 5 6 7
Strongly Somewhat Disagree Neutral Agree Somewhat Strongly 
Disagree Disagree Agree
Agree
10. A report of a rape 2 days after the act has occurred is probably a false 
report.
1 2  3 4 5 6 7
Strongly Somewhat Disagree Neutral Agree Somewhat Strongly
Disagree Disagree Agree Agree
11. Rapists are motivated by an overwhelming, unfulfilled sexual desire.
1 2 3 4 5 6 7
Strongly Somewhat Disagree Neutral Agree Somewhat Strongly
Disagree Disagree Agree Agree
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12. Rape will never happen to me or to any woman that I am close to.
I 2
Strongly Somewhat 
Disagree Disagree
3 4 5 6 7
Disagree Neutral Agree Somewhat Strongly
Agree Agree
13. “Nice” woman do not get raped.
I 2
Strongly Somewhat 
Disagree Disagree 
Agree
Disagree Neutral
5 6 7
Agree Somewhat Strongly
Agree
14. All rapists are mentally ill.
1 2 3
Strongly Somewhat Disagree 
Disagree Disagree 
Agree
4 5 6 7
Neutral Agree Somewhat Strongly
Agree
15. Some women desire to be raped.
1 2  3 4
Strongly Somewhat Disagree Neutral 
Disagree Disagree 
Agree
5 6 7
Agree Somewhat Strongly 
Agree
16. A woman is not raped unless she wanted to be in that situation.
1 2 3
Strongly Somewhat Disagree 
Disagree Disagree 
Agree
4 5 6 7
Neutral Agree Somewhat Strongly
Agree
17. Rape is not embarrassing or humiliating for women.
Strongly
Disagree
Agree
Soniewhat
Disagree
Disagree Neutral Agree
6 7
Somewhat Strongly 
Agree
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I am Allison Manner, a UNLV graduate student. I am currently in my second 
year of my Masters in Social Work Program.
I am requesting your participation in my research study on Rape Myths. The 
pmpose of my research is to prove that peer education has an effect on the belief in 
myths about rape. This study expects to provide reasonable proof that peer education 
should be implemented into course curriculums.
This survey will take about ten minutes to complete. The survey is completely 
confidential, except for your age, gender, and major, so do not write your name on it. 
These signed consent forms will be held, separately from the surveys (which do not 
have your names on them), by my faculty advisor. Dr. Rapp-Paglicci, in a locked 
storage cabinet in her office at UNLV (FDH 431 ), for three years.
This study is also completely voluntary and you do not have to participate if 
you do not choose to. You may withdraw from this study at any time. Your 
participation or lack thereof will not have any impact on your grade in this class.
Rape may be an uncomfortable subject for some, and may arouse some 
uncomfortable feelings in some people. Please feel free to come and speak to me if you 
feel uncomfortable, as I am qualified to do so having run a crisis center/hotline and 
worked as a rape crisis counselor for many years. There are minimal risks to you for 
completing this survey. Unfortunately, I am unable to provide any compensation for 
your participation
If you have any questions regarding this survey, or about any feelings you may 
have, please feel free to contact me at:
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(702) 340-4976
or you can contact the Office of Sponsored Programs for more information regarding 
the rights of research subjects at:
(702) 895-1357 
Thank you very much for your participation.
Allison Manner
By signing this form, I am acknowledging my understanding o f this study, and I agree 
to participate.
Your Signature Date
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Intervention Outline
1. Explanation of researcher and what she is doing, and why she feels this is an 
important topic
2. Disclaimer (sensitive topic, do not have to participate if not comfortable, will 
not effect your grade either way)
3. Will be speaking using gender stereotypes of male perpetrator, female 
victim.. .but that does not in any way deny the reality that there are a lot o f male 
victims of sexual assault and abuse
4. Will assume a heterosexual assumption but that sexual violence does occur in 
homosexual relationships too
5. Definitions; what is rape- legal definition; different types o f rape; define sexual 
assault
6. The Hat Trick”- demonstrates Consent
7. Statistics about rape, sexual assault, and violence against women
8. Date Rape Scenario.. .1 will read a situation to the class and then discuss it 
afterwards.
9. MYTHS... go over myths and facts
10. Activity...demonstrates communication
11. Role of Drugs and Alcohol.... Some stats. Ask class how these factors could 
contribute to the incidence o f rape.
12. Effects/Impact of Sexual Assault. ..feelings, consequences o f perpetrator
13. How to help a friend who has been raped
14. Prevention
15 Resources (see appendix)
16 Questions/Comments/Discussion
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Scenario 1
Michelle and John
Michelle and John are at a party in an off-campus college apartment. They have 
been drinking and have been all over each other all night. John asks Michelle to go into 
an empty bedroom with him for some privacy. Michelle likes John a lot and decides to 
go with him, because it would be nice to get away from all o f the noise. John thinks 
that Michelle is agreeing to have sex with him by going into the bedroom, while 
Michelle believes, like John said, they are just going in for some privacy.
What happened here? What will happen when they go into the bedroom? How 
could Michelle and John have communicated to each other better as to what they had in 
mind? What did John SAY and what did John MEAN?
Scenario 2
Nicole and Mike
Nicole and Mike are out ion a date. Mike pays for dinner and continues to make 
comments like, “Don’t worry, you can make it up to me later.” Although it makes her a 
little imcomfortable, Nicole just thinks he is trying to be funny. When they are driving 
home, he goes to a park, and shuts o ff the car. Mike says that he wants to hang out 
some more before going home, and he starts kissing her. Nicole is enjoying it, is 
excited when he starts to unbutton her shirt. Mike starts to become aggressive; he slides 
her down on the seat and lies on top o f  her. Nicole becomes very uneasy with what is 
taking place. When she tells him that she wants to sit up, he ignores her and starts to 
undo her pants. Nicole thinks that he hasn’t heard her so she asks him, louder this time, 
to let her sit up. When he starts to unbutton his pants, she asks him to take things 
slower.
What is going on? Are they commimicating with each other? Is this something 
that could nave been discussed earlier? What did Nicole SAY? What did Nicole 
MEAN? Was Mike listening to her?
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Resources
UNLV Student Psychological Services..........................................(702) 895- 3627
www.unlv.edu/studentserv/Student Psychological Services/index.html
HELP o f Southern Nevada (702) 369-4357
953- 35B E. Sahara
Child and adult Sexual assault C enter............................................ (702) 366-1640
Community Action against R ape.....................................................1(800) 752-4528
Safe Nest- TADC......................................................................................... (702) 646-4981
www.safenest.org 24 HR
(702) 877-0133 
Counseling Svc.
Safe H ouse...................................................................................................(702) 564-3227
hotline
(702) 451-4203 
info
RAINN (Rape Abuse Incest National Network).............................1(800) 656- HOPE (4673)
www.rainn.org 24 HRS.
Crisis Call Center 1 (800) 992-5757
24 HRS.
National Victim Center.....................................................................................1 (800) F Yl-C ALL
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Experimental
and Control
Group
Combined
Scores
MALES
N Mean Std. Deviation Std. Error Mean
Pretest 12 38.3333 13.3371 3.8501
Posttest 7 41.2857 41.2857 5.9949
Independent Samples Test
Experimental and Control Group 
Combined Scores MALES
Levene’s Test for Equality of Variances
F Sig.
Equal variances assumed .058 .812
Equal variances not assumed
Experimental
and Control
Group
Combined
Scores
MALES
t-test for Equality of Means
t df Sig. (2-tailed)
Mean
Difference
Equal variances 
assumed
-.435 17 .669 -2.9524
Equal variances 
not assumed
-.414 10.954 .687 -2.9524
Experimental
and Control
Group
Combined
Scores
MALES
t-test for Equality of Means
Std. Error 
Difference
95% Confidence Interval 
of the Difference
Lower Upper
Equal variances 
assumed
6.7910 -17.2801 11.3754
Equal variances 
not assumed
7.1247 -18.6419 12.7372
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Experimental 
and Control 
Group Scores 
Combined 
FEMALE
N Mean Std. Deviation Std. Error Mean
Pretest 24 37.8333 11.4310 2.3333
Posttest 19 30.4211 12.4290 2.8514
Independent Samples Test
Experimental and Control Group Scores
Combined
FEMALE
Levene’s Test for Equality o f Variances
F Sig.
Equal variances assumed .281 .599
Equal variances not assumed
Experimental 
and Control 
Group Scores 
Combined 
FEMALE
t-test for Equality of Means
t df Sig. (2-tailed)
Mean
Difference
Equal variances 
assumed
2.032 41 .049 7.4123
Equal variances 
not assumed
2.012 37.143 .052 7.4123
Experimental 
and Control 
Group Scores 
Combined 
FEMALE
t-test for Equality of Means
Std. Error 
Difference
95% Confidence Interval 
of the Difference
Lower Upper
Equal variances 
assumed
3.6479 4.511E-02 14.7794
Equal variances 
not assumed
3.6844 -5.21E-02 14.8767
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Group Statistics
Pretest Scores N Mean Std. Deviation Std. Error Mean
Experimental
Group
39 37.9231 11.7885 1.8877
Control
Group
32 36.7813 11.5136 2.0353
Independent Samples Test
Levene’s Test for Equality o f Variances
F Sig.
Equal variances assumed .017 .896
Equal variances not assumed
t-test for Equality o f Means
t df Sig. (2-tailed)
Mean
Difference
Equal variances 
assumed
.410 69 .683 1.1418
Equal variances 
not assumed
.411 66.891 .682 1.1418
t-test for Equality o f Means
Std. Error 
Difference
95% Confidence Interval 
o f the Difference
Lower Upper
Equal variances 
assumed
2.7825 -4.4091 6.6928
Equal variances 
not assumed
2.7759 -4.3992 6.6828
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Posttest Scores N Mean Std. Deviation Std. Error Mean
Experimental
Group
26 33.3462 13.9913 2.7439
Control
Group
39 40.3846 13.4646 2.1561
Independent Samples Test
Levene’s Test for Equality o f Variances
F Sig.
Equal variances assumed .238 .627
Equal variances not assumed
t-test for Equality o f Means
t df Sig. (2-tailed)
Mean
Difference
Equal variances 
assumed
-2.033 63 .046 -7.0385
Equal variances 
not assumed
-2.017 52.288 .049 -7.0385
t-test for Equality o f Means
Std. Error 
Difference
95% Confidence Interval 
o f the Difference
Lower Upper
Equal variances 
assumed
3.4626 -13.9578 -.1191
Equal variances 
not assumed
3.4896 -14.0400 -3.69E-02
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Group Scores N Mean Std. Deviation Std. Error 
Mean
Pretest
Groups
experimental 39 37.9321 11.7885 1.8877
control 32 36.7813 11.5136 2.0353
Posttest
Groups
experimental 26 33.3462 13.9913 2.7439
control 39 40.3846 13.4646 2.1261
Independent Samples Test
Levene’s Test for Equality of Variances
F Sig.
Pretest Groups Equal variances 
assumed
.017 .896
Equal variances not 
assumed
Posttest Groups Equal variances 
assumed
.238 .627
Equal variances not 
assumed
t-test for Equality o f Means
t df Sig. (2-tailed)
Mean
Difference
Pretest
Groups
Equal
variances
assumed
.410 69 .683 1.1418
Equal
variances
not
assumed
.411 66.891 .682 1.1418
Posttest
Groups
Equal
variances
assumed
-2.033 63 .046 -7.0385
Equal
variances
not
assumed
-2.017 52.288
.049
-7.0385
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t-test for Equality o f Means
Std. Error 
Difference
95% Confidence Interval 
o f the Difference
Lower Upper
Pretest
Groups
Equal
variances
assumed
2.7825 -4.4091 6.6298
Equal
variances
not
assumed
2.7759 -4.3992 6.6828
Posttest
Groups
Equal
variances
assumed
3.4626 -13.9578 -.1191
Equal
variances
not
assumed
3.4896 -14.0400 -3.69E-02
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TABLE 6
Group Statistics
Group Scores N Mean Std. Deviation Std. Error Mean
Experimental 65 36.0923 12.8096 1.5888
Control 71 38.7606 12.6643 1.5030
Independent Samples Test
Levene’s Test for Equality of Variances
F Sig.
Equal variances assumed .021 .884
Equal variances not assumed
t-test for Equality of Means
t df Sig. (2-tailed)
Mean
Difference
Equal variances 
assumed
-1.221 134 .224 -2.6683
Equal variances 
not assumed
-1.220 132.664 .225 -2.6683
t-test for Equality of Means
Std. Error
95% Confidence Interval 
of the Difference
Difference Lower Upper
Equal variances 
assumed
2.1860 -6.9917 1.6552
Equal variances 
not assumed
2.1871 -6.9943 1.6578
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Experimental 
Group Pretest 
Scores
N Mean Std. Deviation Std. Error Mean
Male 13 37.2308 13.3738 3.7092
Female 26 38.2692 11.1805 2.1927
Independent Samples Test
Experimental Group Pretest Scores
Levene’s Test for Equality o f  Variances
F Sig.
Equal variances assumed 1.392 .246
Equal variances not assumed
Experimental 
Group Pretest 
Scores
t-test for Equality of Means
t df Sig. (2-tailed)
Mean
Difference
Equal variances 
assumed
-.256 37 .799 -1.0385
Equal variances 
not assumed
-.241 20.642 .812 -1.0385
Experimental 
Group Pretest 
Scores
t-test for Equality of Means
Std. Error 
Difference
95% Confidence Interval 
of the Difference
Lower Upper
Equal variances 
assumed
4.0545 -9.2537 7.1767
Equal variances 
not assumed
4.3089 -10.0087 7.9318
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Experimental 
Posttest Scores
N Mean Std. Deviation Std. Error Mean
Male 7 41.2857 15.8610 5.9949
Female 19 30.4211 12.4290 2.8514
Independent Samples Test
Experimental Posttest Scores Levene’s Test for Equality o f  Variances
F Sig.
Equal variances assumed .366 .551
Equal variances not assumed
Experimental t-test for Equality o f  Means
Posttest Scores
t df Sig. (2-tailed)
Mean
Difference
Equal variances 
assumed
1.838 24 .078 10.8647
Equal variances 
not assumed
1.637 8.871 .137 10.8647
Experimental 
Posttest Scores
t-test for Equality o f Means
Std. Error 
Difference
95% Confidence Interval 
o f  the Difference
Lower Upper
Equal variances 
assumed
5.9114 -1.3358 23.0651
Equal variances 
not assumed
6.6385 -4.1861 25.9154
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TABLE 9
Group Statistics
Control Group 
Pretest Scores
N Mean Std. Deviation Std. Error Mean
Male 9 42.3333 13.3604 4.4535
Female 23 34.6087 10.2147 2.1299
Independent Samples Test
Control Group Pretest Scores
Levene’s Test for Equality of Variances
F Sig.
Equal variances assumed .629 .434
Equal variances not assumed
Control Group 
Pretest Scores t-test for Equality of Means
t d f Sig. (2-tailed)
Mean
Difference
Equal variances 
assumed
1.763 30 .088 7.7246
Equal variances 
not assumed
1.565 11.853 .144 7.7246
Control Group 
Pretest Scores
t-test for Equality of Means
Std. Error 
Difference
95% Confidence Interval 
of the Difference
Lower Upper
Equal vainances 
assumed
4.3803 -1.2211 16.6704
Equal variances 
not assumed
4.9366 -3.0461 18.4954
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Control Group 
Posttest Scores
N Mean Std. Deviation Std. Error Mean
Male 9 47.7778 14.6780 4.8927
Female 29 38.1724 12.7141 2.3609
Independent Samples Test
Control Group Posttest Scores
Levene’s Test for Equality of Variances
F Sig.
Equal variances assumed .490 .488
Equal variances not assumed
Control Group 
Posttest Scores t-test for Equality o f Means
t df Sig. (2-tailed)
Mean
Difference
Equal variances 
assumed
1.911 36 .064 9.6054
Equal variances 
not assumed
1.768 11.974 .102 9.6054
Control Group 
Pretest Scores
t-test for Equality o f Means
Std. Error 
Difference
95% Confidence Interval 
o f  the Difference
Lower Upper
Equal variances 
assumed
5.0275 -5.908 19.8015
Equal variances 
not assumed
5.4325 -2.2340 21.4447
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